INFORMATION TO USERS

This manuscript has been reproduced from the microfilm master. UM films
the text directly from the original or copy submitted. Thus, some thesis and
dissertation copies are in typewriter face, while others may be from any type of
computer printer.

The quality of this reproduction is dependent upon the quality of the
copy submitted. Broken or indistinct print, colored or poor quality illustrations
and photographs, print bleedthrough, substandard margins, and improper
alignment can adversely affect reproduction.

In the unlikely event that the author did not send UMI a complete manuscript
and there are missing pages, these will be noted. Also, if unauthorized
copyright material had to be removed, a note will indicate the deletion.

Oversize materials (e.g., maps, drawings, charts) are reproduced by
sectioning the original, beginning at the upper left-hand cormer and continuing
from left to right in equal sections with small overlaps.

Photographs included in the original manuscript have been reproduced
xerographically in this copy. Higher quality 6" x 9" black and white
photographic prints are available for any photographs or illustrations appearing
in this copy for an additional charge. Contact UMI directly to order.

ProQuest Information and Learning
300 North Zeeb Road, Ann Arbor, Ml 48106-1346 USA
800-521-0600

®

UMI






STUDENT ASSESSMENT AND EVALUATION IN STUDIO ART

by

Janet Markus

A thesis submitted in conformity with the requirements
for the degree of Doctor of Education
Department of Curriculum, Teaching and Learning
Ontario Institute for Studies in Education of the
University of Toronto

© Copyright by Janet Markus 2002



i~

National Library

of Canada du Canada

Acquisitions and Acquisitions et

Bibliographic Services
395 Waellington Street

Ottawa ON K1A ON4

Canada Canada

The author has granted a non-
exclusive licence allowing the
National Library of Canada to
reproduce, loan, distribute or sell
copies of this thesis in microform,
paper or electronic formats.

The author retains ownership of the
copyright in this thesis. Neither the
thesis nor substantial extracts from it
may be printed or otherwise
reproduced without the author’s
permission.

Bibliothéque nationale

services bibliographiques

395, rue Wellington
Ottawa ON K1A ON4

Your file Votre référence

Our file Notre rélérence

L’auteur a accordé une licence non
exclusive permettant 3 la
Bibliothéque nationale du Canada de
reproduire, préter, distribuer ou
vendre des copies de cette thése sous
la forme de microfiche/film, de
reproduction sur papier ou sur format
électronique.

L’auteur conserve la propriété du
droit d’auteur qui protége cette thése.
Ni la thése ni des extraits substantiels
de celle-ci ne doivent étre imprimés
ou autrement reproduits sans son
autorisation.

0-612-69131-4

Canada



STUDENT ASSESSMENT AND EVALUATION IN STUDIO ART
Janet Markus, D.Ed. 2002
Department of Curriculum, Teaching and Learning
University of Toronto

ABSTRACT

The purpose of this study was to explore and describe the evaluation process of
student studio art products, and to determine the influence of three different curriculum
approaches in the evaluation of subsequent student work. Curricula were defined by their
philosophical and theoretical approaches to art education; the three approaches included
holistic, analytic and International Baccalaureate (IB) models for studio art studies.

A multi-site case study format was used to explore the way teachers develop their
conception of art education and evaluation practise, and the way students interpret and
implement evaluation. Research was conducted at three sites using the grounded theory
method for data collection and analysis. Participants at each site included an art teacher,
and three senior level art students. Sites were visited ten times over a six-week period.
Data pertaining to the teacher’s process of evaluation, and the student’s response to
evaluation, was collected through personal interviews with participants, informal
observation and discussion, and collection of documents and artifacts.

The findings suggest that teachers rely on personal experience and early training to
develop evaluation, and consciously integrate strategies, methods and criteria based on
the expectations of their school and community. When teachers implemented provincial

art curriculum, they adapted educational objectives and evaluation methods based on
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personal preference, and moderated these preferences in response to external pressures.
When a teacher used externally developed and monitored curriculum, evaluation was
implemented to adhere to the summative evaluation conducted by the external examiner
Students integrated teacher evaluation into subsequent work when the following
conditions were met: (1) when the values in the evaluation matched the student’s goals,
expectations and needs; (2) when the student could maintain their original beliefs about
the nature of the art making process; and, (3) when the student was able to maintain a
high level of personal satisfaction with their work in the process of creating the final
product. Teachers and students developed individual systems for evaluating artwork.
Students developed personalized criteria to evaluate work during the process of creation;
teachers developed criteria based on educational objectives, and applied evaluation to the

finished product.
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CHAPTER 1

Introduction

The purpose of this study was to discover the influence of three different systems of
evaluation for studio art at the senior high school level. Research questions were defined
as they related to the teacher and student experience of evaluation: (1) To what extent
does the teacher’s conception of art education influence the student’s evaluation?; and,
(2) In what way does evaluation influence subsequent student performance? A
description of categories for evaluation, the experience of the evaluation procedure for
teacher and student, and the patterns of student response to these evaluations combined to
form the greater part of the study. An analysis of the strengths and weaknesses of each
approach (based on teacher and student feedback) generated discussion about the impact
of three evaluation practices on the development of student skill and knowledge in visual
art. A description of the variables that directly affect the student’s ability to use

evaluation as part of their learning cycle are presented in the conclusions of the study.

Background

What should be taught and evaluated in the arts has always been a complex concern
(National Art Education Association, 1993). Opinions related to the organization,
prioritization, and evaluation of student leaming in the arts differ among educators
despite generalized agreement about the broad categories for curriculum (Neperud,

1995). A general confusion about the aims and purposes of art education, and the lack of



clear or reliable consensus about the basis for shared practise has resulted in a number of
competing approaches (Gablik, 1991; Neperud, 1995).

Several key factors have combined to affect the way high school art educators
organize their programs and make decisions about curriculum and evaluation. These
factors include: increased pressure for accountability stressing the need for sound
assessment and evaluation practise, the availability and popularity of Advanced
Placement (AP) and the International Baccalaureate (IB) programs for studio art
operating concurrently with the Ontario Academic Credit (OAC) art program for senior
high school students, and curriculum content that reflects multicultural, gender and
human rights issues.

Evaluation in studio art has changed as a direct result of changes in art education. Art
education no longer reinforces the need for technical skill as the most important goal in
an art program; there is considerable interest in considering both the process of doing the
work, and the product in artwork (Yau, 1994; Castiglione, 1996). There is also a strong
interest in moving beyond a single art teacher as a judge of artistic performance, and a
need to promote practises that allow for formal assessment and evaluation for reasons of
accountability and professional practise.

The call for more effective assessment in North America is the result of “a general
desire to get tough, to demand accountability, and to meet specific standards” (Blaikie,
1996, p. 18). As aresult of greater accountability, art educators are increasingly under
pressure to develop and document systems for evaluation of student artwork complete
with criteria and rationale for grades. However, accountability (defined as a system for

measuring specific skills, and against standards of mastery), presents a challenge for



teachers when they assess student artwork. The subject matter and process of making art
tends to be highly subjective. The tension between the subjective nature of the student’s
work, and the need to assign a mark or grade to each product, is a long-standing dilemma
for many art teachers (Gruber, 1994; Hamblen, 1990; Taylor, 1991; Walker, 1998).

In addition to changing evaluation practises, the content of art curriculum is also
undergoing a period of significant change. There are~ strong arguments for expanded
forms of content and context (Neperud, 1995). The universally taught “truths” about the
chronology of art and style as taught through the Eurocentric time-line, with a focus on
White male painters and sculptors, no longer provides stability in the teaching of art.
Accepted traditional references for artistic styles exclude a vast array of cultural,
religious, social and gender groups. With increasing interest in valuing diverse
backgrounds and orientations these traditional standards have become outdated, and are
regarded as exclusive practise.

In response to broadly felt changes in evaluation and content of program there are a
variety of high school visual art curriculum available to teachers in North America. The
literature review identifies three distinct types of studio art programs currently in place at
the senior level of high school in Ontario, Canada. All programs are studio-based
independent study courses monitored by the classroom art teacher. These programs are
identified according to their educational objectives and their criteria for evaluation.
Programs are defined as: holistic, analytic (discipline-based), or standards-based.

The art education programs described in this study are studio-based. Studio art is one
of two possible components of a visual art program; the other area of program is art

history. In a studio art program students produce a series of visual products as part of



their OAC, Advanced Placement (AP) or International Baccalaureate (IB) course
requirements. These works are completed in the media of student choice, and are directed
by the exploration of themes, experiences and interests. The art products are developed in
sequence and should reflect the student’s increasingly sophisticated treatment of subject,
content and form. Evaluation of artwork is based on the educational objectives of the art
course.

The current OAC art course is based on the framework for curriculum and evaluation
documented in the Ontario Ministry of Education Visual Arts Intermediate/Senior
Guideline (1986). Both norm referencing and criterion referencing are recommended for
student art products with the goal of evaluating both the skills and processes necessary
for creating original work. The Guideline (1986) describes the OAC student art portfolio
as a container for both process and product. The dual focus of the Visual Arts Guideline
(1986) allows teachers to develop a variety of holistic and analytic strategies and methods
for studio art at the OAC level.

Art teachers in Ontario do not refer to their art programs using the terms
analytic/discipline-based or holistic. However, these strategies and instructional methods
are commonly used within the context of the final year (OAC) art program. Analytic or
discipline-based studio programs are criterion-referenced. In the evaluation process
students are required to show mastery of specific skills and application of distinct
concepts in their artwork and art journals. Holistic OAC studio art programs focus on the
student’s growth and development over time. These programs use self-evaluation and the
expressive qualities of artwork to give direction and focus for the finished product. The

art journal is designed to document and support the process of self-discovery.



The AP and IB programs represent the third type of art education curriculum offered
in the final year of high school in Ontario. These studio art courses offer students a
criterion-referenced evaluation system that uses standards of skill and application to
determine the student’s final grade. An art journal that documents the research, planning
and thinking process for work is evaluated as well as the required number of original
student art pieces.

This study tries to capture both the processes of creating art, and the process of
assessment and evaluation for studio work. A definition of assessment and evaluation is
necessary in order to develop an understanding of the processes, strategies and methods
employed for students and teachers involved in the study. Boughton (1996) writes that
the terms assessment and evaluation have been used interchangeably in North America.
This has created some confusion about the distinct characteristics of each process.
Assessment refers to the variety of methods and strategies that can be used to obtain
information about what the student has learned (Hibbard, 1996). Options can include
methods such as observations, process portfolios, and performance activities. Evaluation
is defined as “ The process of interpretation and use of information to make decisions and
form judgment about the quality, value, worth of a response, product or performance”
(p- 276).

The processes of assessment and evaluation are interconnected, and difficult to
separate in the art studio program. The nature of the art-making activity is performance-
based, conducted on-site in the classroom, and related to the sequential development of
skill and understanding of core concepts as seen through individually moderated projects.

This study describes the interconnected assessment and evaluation experiences of



students and teachers. The term evaluation is used to describe the final summative
comment and mark for student work.

As an experienced teacher [ have tried a number of approaches to curriculum design,
assessment strategies and evaluation systems. I have used both analytic and holistic
models for curriculum and assessment, and a number of combination approaches in a
struggle to find the right balance of valuing the creative and inventive, as well as the
technical and concrete. This study is of particular personal interest because of its potential
application for classroom practise. I hope to gain a better understanding of the senior high
school student’s perceptions of the process of evaluation.

As aresearcher, the study will allow me to critically analyze the relationship between
the learning process and the evaluation strategy and criteria. As a teacher, I would
anticipate that analysis of data would provide a series of conditions or variables that
increase the probability of more effective evaluation for students. I would expect that
understanding these conditions or variables would result in more viable learning

experiences for the student, and more effective evaluation practises for the teacher.

Justification and Purpose

The focus of this research is on recording the complexity of school, program, teacher
and student contexts, and their relationship to the student’s evaluation. The Literature
Review describes the ideal linkages between curriculum design and evaluation practise.
A comparison of the research linking curricular program to evaluation practise can be

found in Table 2.3.



The qualities a teacher looks for in student work are a direct result of what is valued,
or considered important, in the art education experience. When teachers assess and
evaluate work, they have assigned criteria, judgment and a mark to visible evidence of
student skill or knowledge in that subject area (Brown, 1981). Linn and Gronlund (1995)
state that the main purpose of classroom instruction is to assist students in achieving a set
of intended learning goals. These goals should include desired changes in intellectual,
emotional, and physical domains.

Other purposes for evaluation include the following: to determine the effectiveness of
the curriculum methodology or teaching process, to diagnose the level of understanding
and skill development students have acquired before further instruction takes place, to
identify student response to specific aspects of the curriculum, and to determine how
students apply their knowledge and skills when asked to use them in a real-life
experience (p. 21). If the goal of evaluation is to identify areas of strength and weakness
in student performance and understanding, then effective evaluation should provide the
necessary foundation and clarification directed at student improvement. The evaluation
method should target specific educational objectives for student focus; objectives that the
student can identify as a structure for building the required skills and knowledge.

The impact of assessment and evaluation is often a neglected aspect of the learning
cycle for students. This is a curious problem given that one of the goals of evaluation is to
provide opportunities for understanding and improvement of student skills, knowledge,
attitude, and comprehension. According to current research, art teachers have access to
resources providing some of the tools necessary to establish criteria and assign a grade

for studio work. Ideally, this grade serves as an indication of the student’s mastery of



concepts, skills and attitudes, and their ability to produce visual evidence of learning
outcomes.

Research is needed to establish whether there is any evidence to suggest that the
specific assessment practise used by the art teacher has an affect on changing or
improving student work. Questions can be designed to discover and describe the nature of
the relationship between the evaluation and learning outcomes in subsequent work: What
is the relationship between the evaluation and improvement in subsequent work?; Does
one type of evaluation practise promote a greater sense of understanding, awareness and
conceptual clarity for the student ?; and, Does this comprehension translate into a visible
application of skills and knowledge in subsequent art projects?

Making inquiries into the ways that students interpret assessment and evaluation will
lead to a better understanding of how the student perceives learning, and the learning
process. Student description of feelings, thoughts and actions as a response to assessment,
will offer a rich source of data related to individual conception of the way information is
offered, developed, and applied. This will provide a critical insight into the student’s
understanding of what learning is, and the process of learning in the student’s experience
of school life.

The Literature Review describes a number of primarily quantitative studies concerned
with a variety of instructional and evaluation processes and practises, and the wide range
of teacher interpretations of content, aims of program and evaluation strategies. Each
instructional program reviewed in the literature (discipline-based, holistic, AP and IB
programs) documented student outcomes, criteria, and assessment/evaluation procedures

and provided rationale for grades, and assessment methods. There were no articles



outlining how these assessment and evaluation methods generated continued student
growth beyond the specific assessment experience. The need to determine the impact of a
variety of widely used evaluation practises on student growth is a critical concern if
evaluation is justified as part of the learning process.

Assessment and evaluation practise should be closely aligned with curriculum,
designed to provide the necessary feedback to students and their parents. Student growth
and development needs to be visibly measured, monitored, promoted and directed toward
the acquisition of skill and knowledge. More information and research concerned with
effective assessment and evaluation practise would support and strengthen art education
programs.

This study was designed to broaden knowledge in the area of assessment and
evaluation practise in senior level high school art programs within the arena of existing
curriculum approaches. Its goal is to describe, compare, and suggest the extent to which
evaluation affects subsequent student work. Through an in-depth multi-case study format
it will explore the way students interpret and implement evaluation, and how this is

reflected in later student outcomes.

Research Design

The Literature Review describes the links between art theory, art curriculum, and art
evaluation. Table 2.1 and Table 2.2 provide a summary of the relationship between art
education and art evaluation related to studio work. The research identified in the
Literature Review illuminates the complex nature of evaluation in a subject area (visual

arts) defined by creativity, inventiveness and diversity of approach.
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This study investigated three approaches to evaluation as they related to a learning
cycle for students. Evaluation was set in the context of specific art curricula based on
studio-art programs positioned in the final year of a high school program. All art curricula
and evaluation methods studied are currently in place at high schools in the province of
Ontario, Canada.

A multi-site case study methodology had been adéipted using the grounded theory
(Strauss, 1990) approach. The phenomenon studied was evaluation. The unit of analysis
was the program offered at the case study site. One art teacher and three senior level art
students formed a sample group for each art education program and evaluation process.

Research took place at three high school sites located in southern Ontario.

Assumptions and Propositions

The structure of an independent study course in a subject area supporting original and
creative work involved many challenges for teachers and students. The teacher assumed a
variety of roles as a supportive mentor or facilitator. These roles may be abandoned when
it comes time for evaluation of student work within the institutional setting. The art
student was responsible for designing their own course, and sequencing activities that
would result in the completion of a series of final products. The student began the art-
making process as the director of their own program, and finished the process receiving
an evaluation from the teacher.

I expected that the duality of roles inherent in the studio course for both teacher and
student would create confusion about the value of evaluation, and differences between

student and teacher criteria for work. A review of research studies in the Literature
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Review, and my own experience as an art teacher, led me to assume that art teachers are
strongly influenced by their own beliefs about art-making, and their experience as an art
student. These two conditions would contribute to their conception of art education, and
ultimately have an affect on their evaluation practise.

I anticipated that students would have a range of responses to the evaluation method
and process, and a reaction to the evaluation of their work. The teacher’s style and
personality, and the nature of the student/teacher relationship would also affect the way
that the student responded to the evaluation. The student’s own perception of their art-
making ability, their goals for post-secondary education, and their sense of appropriate
work would have an effect on their interpretation of their evaluation regardless of

curriculum orientation or evaluation method.

Limitations
Conclusions drawn from the research may be limited by several factors. Limitations
are addressed again in Chapter 8 as they relate directly to the findings of the study. The
study findings were affected by:
(1) The investigation of only one example of holistic, analytic, and standards-based
curriculum and evaluation approach to the teaching of studio art.
(2) The limited research period of six weeks at each case study site.
(3) The degree to which research design measures were successful in promoting
validity and reliability of findings.
Teacher program and instructional practise reviewed as documents for the study may
appear on paper as close in content to identified curriculum and assessment methods but

may, in the classroom, vary considerably from the ideal model. The study was limited to
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interview contact with individual participants. The dynamics of the actual classroom in
terms of body language, observation of the student/teacher relationship, and the way that
formal and informal verbal assessment and evaluation was articulated to the student was

not part of the research process.

Definition of Terms

The terms assessment and evaluation have been defined at the beginning of this
chapter. There are several other important terms that appear regularly as part of an
investigation of both art curriculum and art evaluation. In many ways these terms frame
the discussion of the study. Definitions for the art terms described in the following
paragraphs have been taken from Art in Focus (Mittler, 1994). This is an art textbook
used for senior level art studies at high schools in Ontario and available at all three case
study sites.

All approaches to art education use the same vocabulary to describe knowledge
concepts. These concepts represent the international language of art, and are known as
the elements and principles of art. These elements and principles represent the conceptual
foundation for criteria presented by the art teacher for student work. The elements of art
are the basic components used by the artist to design the work of art. They are colour,
value, line, shape, form, texture and space. The principles of design identify the way the
elements of art can be used. They include balance, emphasis, harmony, variety, gradation,
movement, rhythm and proportion. Reference to design and composition in any media or
style use the elements and principles of art as a way of focusing on specific components

in an artwork.
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A student’s artwork can reflect technical skill and an understanding of aesthetics.
Aesthetic qualities refer to the way the elements and principles of art are arranged to
communicate literal, design or expressive information in the work. Technical skill is the
ability of the student to control the handling of materials and processes specific to a
medium such as painting or ceramics. A medium, or media, is the material used by an
artist to create a piece of artwork.

Art education programs described in this study are studio-based. The term studio-
based refers to a series of activities directed at creating artwork. In this study, artwork is
created as the result of the manipulation of materials and processes initiated by the
student. At the end of the school year, the student has developed a portfolio, or collection,
of finished artwork. The development of a portfolio is a critical step for students who
wish to apply to art school after completing their high school program. The portfolio
represents student growth and development over time (Boughton, 1996). Most university
fine arts departments, and all art college programs require a student art portfolio as part of

their admission process.

Researcher’s Orientation

I believe that evaluation must be part of the learning process, and am interested in
clarifying the conditions and methods that should be in place in order for students to
interpret evaluation as part of a learning continuum. I have observed that students need to
be trained to understand the value and meaning of criteria, and in the practise of self-
reflection. The experience of talking about criteria and reflecting on work must take place

regularly, that is, before, during, and after evaluation. Personal experience has shown me
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that using the same criteria for every assignment creates a consistent point of reference,
and the use of art terms (the elements and principles of art) as regular features of class
discussion reinforces continuity in program and evaluation.

I support the use of a combination of approaches to studio art, integrating elements of
holistic, analytic and standards-based program and evaluation. I have been strongly
influenced by my first 10 years of teaching a variety of subjects, and with a range of
grade levels from primary to intermediate school (including special education), within the
elementary panel of the public school system. At that time, the emphasis for program was
on child-centered learning, and discovery of concepts through individual and group
projects.

In the last 10 years I have worked in the independent school environment as a
specialist in the area of senior level art education. In a competitive and market-driven
setting I have had to adopt a more product-oriented approach to studio art. My experience
in an independent school setting has been that administrators, parents and students
evaluate an art program based on the acquisition of technical skill and quality of work.
They also favor traditional subject matter portrayed in a realistic style. Experimental
processes and student discovery require time away from developing technical expertise.
The need to prepare student portfolios for entrance into post-secondary fine arts programs
creates additional pressure to have students produce as many skilled pieces of work as
possible within a one-year time frame. In my current classroom, several students are
concurrently enrolled in both the OAC and Advanced Placement (AP) studio programs.

My approach to art education and evaluation is the result of previous teaching

experience, recognition of variables such as individual developmental, motivation and
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skill levels, and the need to promote student work based on marketplace expectations. I
recognize that I favor the International Baccalaureate program because it incorporates
many of the features I have tried to develop in my own classroom program. Although it
does not provide the desired technical skill acquisition for students, it promotes a more
structured approach to integrating knowledge and skill. The IB program encourages
expressive and creative qualities in student artwork while requiring evidence of persistent
work habits and organized application of research.

The IB research notebook seems to create a more rigourous structure during the
thinking and planning process for making art. It encourages students to recognize that
making art involves conscious decisions and choices, and supports experimentation with
media and materials before beginning the project. My experience with the student art
information file has been that it often becomes a highly personalized account of life
events, and describes personal preference for colour, shape, and texture. This is difficult
to evaluate; the content of the file often has little to do with the thinking and planning

processes that have developed the student’s studio work.
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CHAPTER 2

Review of the Literature

The Literature Review is organized into three main sections. It provides a description
and analysis of a broad base of current information about curriculum, standards, and
assessment processes for senior high school level studio-based art education. Each of the
three sections of the Review are developed as they respond to a question about best
practise. Questions allow for an investigation into the theory and practise of art education
and provide the necessary foundation for further study into the process of exploring
student responses to varying forms of teacher assessment and evaluation of studio
artwork.

The first section of the Review responds to the following question: What is the current
consensus about what makes a good studio art program? This section will capture current
theoretical perspectives supported in Canada and the United States. The second question
relates to the practise of the theory: What are the current standards for excellence in the
senior art studio program? This section offers an overview and discussion of shared
assumptions and beliefs about student artwork. The third question asks the following:
What are the current trends in the evaluation of senior studio art? In this section,
assessment methods are linked to curriculum approaches. The chapter ends with a
discussion of a variety of assessment methods and challenges inherent in the evaluation
of studio artwork.

Definitions for frequently used terms, such as assessment and evaluation can be found
in the Introduction Chapter. The Literature Review connects several related areas of
study; it includes research that investigates theoretical foundations for art education,

research related to curriculum orientation, and research related to evaluation strategies
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and methods. A sequence of search procedures was needed to define current curriculum
and evaluation objectives and establish the relationship between different types of

practice.

Search Procedures

The Literature Review began as a search of the ERIC database using the key words
“art education,” “curriculum” and *“secondary school.” The search was limited to the
years 1985-2000 to capture the most recent changes in policy and curriculum design. A
15-year time span was selected so that new initiatives, such as discipline-based programs
and courses designed for senior years of high school, would appear in their early and
evolving forms. A search limited to current information would miss the evolution of
several current practices that have taken over a decade to develop and now appear as
curriculum and instructional practise.

All searches were concerned directly with studio art (also known as portfolio art),
written in English, and related to academic programs in the senior levels of high school.
Studies were selected from academic research papers, adjudicated journal articles,
curriculum studies from school boards, school districts, educational organizations and
institutes, and books written by practitioners and academics involved in art education in
Canada and the United States. In the course of the search and review of the literature,
documents were excluded from the final survey if they appeared as testimonials without
empirical evidence, or were written as anecdotal descriptions of personal experience.

The abstracts gathered from this initial search provided the necessary leads to pursue a

large data base of information based on current theory, program and approaches to the
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teaching of art in the senior years of high school. A parallel search using the terms “visual
art,” “high school,” and “studio art™ was used to collect additional resources describing
current programs. Using the key word “art” often yields articles related to the arts (music,
drama, dance or language arts); using the word “high school” and “secondary school”
can offer different resource sites; the word “high school” is used more frequently when
referring to junior high school in American articles.

In the area of art education, a number of high profile organizations have been
instrumental in funding educational initiatives and conducting research into curriculum
and evaluation practices (National Endowment for the Arts (NEAS), 1998; Carnes,
1996). In Canada, these organizations include the Canadian Society for Education
Through Art, and the Ontario Society for Education Through Art. In the United States
similar organizations such as the National Art Education Association offer curriculum
resources and educational publications for teachers. The URL for the National Standards
for Art Education, and the Getty Center for Education in the Arts provided a source of
current material related to the discipline-based approach to art education.

To fully investigate the new curriculum initiatives I began a search of journal articles,
books, academic writing and policy guidelines. Many policy guidelines are available
through the World Wide Web government sites. The Ontario Ministry of Education web
site provided up-to-date curriculum guidelines for the current OAC studio art program,
and a listing of objectives and theoretical perspectives for the new grade 12 Ontario art
course (Fall 2002).

Using the search engine of ProQuest (for Canadian periodicals and journals), and the
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search words of “art education,” “secondary school,” and “educational objectives” I was






